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SECTION A 
MATERIALS ON THE THEORY AND PRACTICE OF EDUCATION 


306. Methods of Teaching Reading and Writing 





Unesco has recently published in its series of "Educational Studies and Documents" the results of a study on 
this subject undertaken by Dr. William S. Gray, Professor of Education, University of Chicago. The study ap- 
peared in English under the title Preliminary survey on methods of teaching reading and writing(*); the French 
edition is in preparation and will be issued shortly. 

As efforts to reduce illiteracy have spread, it has become increasingly clear that traditional practices often 
failed to achieve the broader goals of social progress, but no definitive criteria have been available to measure 
the nature of literacy campaigns and the programmes needed to develop those levels of achievement which the de- 
mands of modern life impose. Repeated requests have been addressed to Unesco for guidance in elaborating 
adequate literacy programmes and in selecting appropriate teaching methods. 

Dr. Gray's report is a first step in answering these requests. But it is deliberately entitled Preliminary 
survey .... Both its author and Unesco are fully conscious of the gaps which exist in the survey of current 
methods and the tentative nature of the conclusions drawn; it is however the best which available material, dili- 
gent research and the help of many experienced field workers could produce. The Preliminary survey is being 
widely circulated and Unesco hopes that its readers will help it take the next step - the publication of a revised 
and more definitive report - by sending us their comments and supplementary information, together with support- 
ing documentation, so that revision and expansion can be authoritatively undertaken. 

The report deals in detail with methods of teaching reading and writing to both adults and children; while a 
main assumption is that such teaching will take place in the mother tongue of the pupil or student, account is taken 
of the facts that in many parts of the world this is not always possible or does not always meet the expressed 
wishes or most urgent needs of the pupils. 

After a discussion of the réle of reading and writing in fundamental education (for both adults and children), 
the author examines some of the commonly accepted goals and defines his standard of functional literacy in quanti- 
tative terms: "A child or adult can be considered functionally literate who has acquired the understandings and 
skills of reading and writing equivalent to those which are normally attained by a person by the time he has com- 
pleted four years of schooling". Experience shows that an adult can attain this standard as a result of 120 care- 
fully planned lessons of two hours each. Recognizing that this standard is at once too low for many demands on 
reading ability made on the student and too high as an immediate possibility in many parts of the world, the author 
proceeds to an analysis of the understandings, attitudes and skills which reading demands and which an adequate 
teaching programme must satisfy. Four basic aspects of reading are isolated: word recognition; grasp of mean- 
ing (literal, related and implied); thoughtful reaction to the text; modification of ideas and behaviour in the light 
of the text. 

Tentative levels of achievement for functional literacy are then given: a thoughtful reading attitude; a reading 
vocabulary of at least 2,500 of the most common words of the language; mastery of those skills enabling recogni- 
tion of new words; at least 90 per cent accuracy in grasp of literal meaning; within the given vocabulary range, 
ability to read for meaning at rate of 150 words per minute; ability to react thoughtfully to and make use of what 
is read; reasonable effectiveness in oral reading; keen interest in reading and habit of engaging in self-initiated 
reading. 

After examining some of the personal factors affecting these attainments the author presents an historical 
survey of methods of teaching reading, showing that early specialization of methods ("alphabetic", "word", 
"phonetic" etc. or "analytic", "synthetic", “analytic-synthetic") has, as a result of recent developments, become 
eclectic in character; that a modern teaching programme tends to utilize proven techniques from what were once 
conflicting methods and is "learner-centred", using materials based on the learner's experience. The study 
draws on carefully controlled experiments and the material available to show that specific methods of reading do 
not secure equally good or poor results in all groups, schools or school systems where they are used; the use of 
contrasting methods of teaching reading results in the development of different groups of attitudes and skills; 
highly specialized methods used in early instruction in reading start pupils on different roads to maturity in read- 
ing; effective initial progress in learning to read results from parallel emphasis on both meaning and word recog- 
nition. 

The factors of accepted goals, culture and environment, local conditions, age, language and auditory and 
visual capacities are discussed, followed by a resumé of the kinds of reading programmes and teaching procedures 
which should be adopted. In this, account is taken of the differing needs, aptitudes and aims of adult and child 
pupils and it is suggested that any programme should be carefully planned to progress by four stages each of whose 
nature, scope and purpose should be, and are here, defined; these are: stage one, preparing for reading; stage 
two, learning to read (where the so-called global approach is recommended for children; stage three, advancing 


rapidly in the mastery.of basic reading abilities and skills; stage four, acquiring more mature reading interests 
ok 
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and habits. Throughout these stages the basic aspects of reading and desirable levels of attainment mentioned 
above are planned for. 

In discussing the teaching of writing the author shows how traditional methods which had concentrated more 
on the appearance of the final product have given way to methods which centre round the characteristics, needs, 
and rates and ways of learning of the student. In countries which use the Roman alphabet there is growing use of 
script (or manuscript) style during the early stages. The author's study of this field was limited by the amount of 
printed material available. Examples of different programmes are given in detail, the author then showing that 
the stages described for reading are applicable also in the teaching of writing. 

This issue of Education abstracts is devoted entirely to works on teaching reading and writing selected from 
among those studied by Dr. Gray and his colleagues in compiling the Preliminary survey. It is hoped that the 
abstracts will prove of practical value to readers of the survey who are themselves teachers, by suggesting 
material that they can use in applying theories discussed by Dr. Gray. It is also hoped that the abstracts, review- 
ing books and teaching materials from many different regions and exemplifying many different techniques, ‘will 
be of interest to educationists specializing in the comparative study of teaching methods. 








GENERAL WORKS 


307. Donnay, Jacques. La fonction de globalisation et ses applications a l'enseignement en premiére année 
d'études. 2@me éd. Liége, Editions Desoer. 1951. 28 p. (Collection "Plan d'études’, No.15.) No 
price given. 

A practical guide for teachers of the first year of primary schools, taking as a basis the official Belgian 
programme of study. The author's purpose is to adapt teaching to the child's perception of things as a 
whole, and he develops this theme by referring to the findings of a number of outstanding European psycho- 
logists. A predominant place is given to the teaching of reaching, as being the most important single subject 
in the curriculum of the first primary class. The author advocates the use of the analytic method, beginning 
with sentences, and stresses the importance of creating in the child the attitude that reading is a means of 
expression and of communication, It is recommended that script writing be used in sentences and phrases 
from the start, and composition introduced at a very early stage. Over half the book is devoted to suggested 
teaching practices for each month of the school year, the organization of a school day, subjects to be taught 
and suggestions on teaching method. Many of the suggestions are drawn from practical examples where 
efforts are made to link reading with other activities. 





308. Gudschinsky, Sarah C. Handbook of literacy. Glendale, California, Summer Institute of Linguistics, 1951. 
47 leaves. Processed. No price given. 

The handbook is a summing up of the wide experience gained by the Summer Institute of Linguistics in 
studying Amerindian languages, reducing them to writing and then preparing materials for literacy cam- 
paigns. It is designed chiefly for pioneers in this difficult field; but the author's combination of three 
aspects of the problem - the findings of linguistic science, evidence of successful teaching methods, prac- 
tical.examples of simple teaching materials and aids - makes the study valuable to anyone concerned with 
teaching adults to read and write. 

After a general survey of the purpose of literacy and the need for a reading-readiness programme, the 
author analyses various possible teaching methods, according as the start is made from words, sentences 
or syllables. The nature of the languages and cultural situations may exercise a strong influence on the 
choice of method. Whatever the approach, there is particular need for good teaching materials; the prin- 
ciples of primer construction and a number of teaching aids are described in some detail. 





309. Hendrix, Charles. L'enseignement de la lecture par la méthode globale. 2@me éd. Liége, Editions Desoer, 

1953. 62p. (Collection "Plan d'études’, No.17.) No price given. 
A book of suggestions for teaching reading by the global method. In learning to read the child passes 

in approximately one year through four stages: (i) global acquisition, during which the child learns to read 
phrases, sentences and short texts and, through meaningful repetitions, begins to recognize word units; 
(ii) spontaneous analysis, which occurs during the second quarter when the child begins to compare words 
and recognizes the similarity of certain parts of them; (iii) guided analysis, during which the child is helped 
to identify syllables and letters and (iv) improvement of reading skill. Detailed suggestions are given for 
teaching, with concrete examples concerning the kind of tests and exercises to be used for each stage. 
Reading should be adapted to the psychological readiness, the interests and the experience of the child. 
Underlying all the suggestions is the importance attached to the development of attitudes and comprehension 
of what is read. A chapter is devoted to writing, which should be treated by the child as a means of ex- 
pression rather than mechanical learning. 





310. Mezeix, P., éd. Méthodes de lecture. 3@me éd, Paris, Editions Bourrelier, 1952. 87 p. (Cahiers de 





pédagogie moderne pour l'enseignement du premier degré.) No price given. 

This symposium begins with a comparative study of the synthetic and analytic (or global) methods and a 
historical review of the synthetic method which in its pure form today "seems to be doomed". This is 
followed by accounts of experiments in the teaching of reading by the global method. The first describes 
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nursery classes of children of 4-5 and 5-6 years old. It was found that given a systematic preliminary 
visual and sensorial training, children of 4-5 are capable of recognizing words globally; and at 5-6 certain 
word elements, The author therefore concludes that, given the proper approach, the nursery school can 
contribute usefully to the learning of reading. The second experiment is devoted to the printing of school 
journals as part of a reading programme. The third article relates the experiment of a school-teacher who 
taught a retarded child of nine to read by following her interest in self-expression and in housework. 
Another article describes a mixed method, i.e. beginning reading by word units, followed by study of. 
syllables and combining syllables to form new words. There is also an account of an experiment based on 
Decroly's method of centres of interest, in which reading is treated as a part of the total programme and is 
closely related to drawing and writing. Teaching begins with sentences, then analysis of sentences, words 
and syllables. The method of approach and the exercises used are described in great detail. A variation 
of this method with a somewhat different approach is described in the last article. 


(AFRICA) NIGERIA 


311. 


Gaskiya Corporation. Adult literacy campaign, northern region; handbook for 1952-53. Zaria, 1952. 
43 p. No-price given. 

This handbook for literacy team workers in Nigeria sets out methods of organization and teaching which, 
having successfully passed the experimental stage, are now to be applied to the whole of the Northern 
(Hausa-speaking) Region. The responsibilities and duties of local organizers, the adaptation of the pro- 
vincial plan to meet local conditions, and the selection of the language of instruction (a vernacular rather 
than a lingua franca) are among the general topics dealt with, followed by the more detailed aspects of 
organization such as: classrooms and equipment; enrolment of classes; selection, training, status and 
duties of instructors; syllabus; use of the blackboard; primers and other books; teaching reading, writing 
and the use of figures; class management and inspection; certificate examination, etc. There is an 
appendix on provincial organization, describing the tasks and responsibilities of each Special Duties Officer 
charged with carrying out the literacy campaign. These include keeping statistics and recording the pro- 
gress of the campaign on a map showing the social groupings and units within the area, 

Six class books in Hausa are ready, the course of lessons being closely related to daily life. The first 
reader begins with separate words and progresses to easy sentences, the second introduces the pupil to 
short stories. There is a third reader, and two books on writing and one on arithmetic. Versions in other 
vernaculars are in preparation. 





(AMERICA) MEXICO 


312. 


Torres Quintero, Gregorio. Guia del método onomatopéyico para ensefar a leer y escribir simultaneamente. 
México, D. F., Editorial Patria, s.a., (Apartado Postal 784), 1950. 150 p. No price given. 

In the first part of the work, the author advocates the use of the onomatopoeic method for teaching read- 
ing in the elementary grades. He believes firmly in the high mnemonic value of representing letter sounds 
by the imitation of natural or ordinary sounds (e.g. the whistle of a locomotive would be used to represent 
the sound of the letter u in Spanish). The child is taught to read by combining the sounds into words. It is 
claimed that this method is specially suitable for Spanish-speaking children, in view of the phonetic con- 
sistency of Spanish letter symbols. With this approach, his method is analytic-synthetic, and introduces 
whole words and sentences from the beginning. Reading and writing are taught simultaneously. The second 
part of the book contains instructions for the teacher, sample lessons and exercises to be used in connexion 
with the method. 





(AMERICA) PERU 


313. 


Klemer, Elizabeth. Guia metodolégica para la ensenanza de la lectura y escritura. Lima, Ministerio de 
Educacioén Publica, 1952. 87 p., illus. No price given. 

Reports the findings of a group of twelve Peruvian primary school teachers from the Lima area who 
used the "workshop" technique to study problems connected with the teaching of reading. After reviewing 
educational principles and various concepts of child psychology, the author describes the charts and some 
of the primers issued by the Ministry of Public Instruction for the teaching of reading and writing, and 
gives advice as to the best way to use them. The textbooks, which follow the global method (phrases are 
introduced from the first lesson), are: 

Peru. Ministerio de Educacién Publica. Libro primero de lectura para las clases de transicidn: 
Lola y Pepe. Lima, 1950. 32p., illus. No price given. 

Libro primero de lectura para el primer afio: Pancho. 2a. ed. Lima, 1951. 32p., illus. 
No price given. 
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(AMERICA) PUERTO RICO 


314, 


Puerto Rico. Universidad. Consejo Superior de Ensenanza,. Educacién de adultos (Orientaciones y técnicas). 
Rio Piedras, 1952. 365 p. (Publicaciones pedagégicas, serie Il, no. XIII). No price given. 

Chapter V, “Métodos y técnicas para la ensefianza de adultos" (pp. 43-52), lists the main objectives of a 
good adult education programme. These should be: the teaching of basic reading and writing, vocational 
training and the teaching of specific subjects of direct interest to adults. Motivation is an important consi- 
deration. The more successful techniques in adult education are mentioned, and in particular the réle of 
audio-visual aids is discussed at some length. Chapter VI, "“Exposicién metodoldégica sobre la ensenanza de 
la lectura a adultos analfabetos" (pp. 53-73), surveys the general problem of teaching adults to read. The 
social importance of reading is stressed. Existing teaching methods are reviewed briefly, the authors 
stating that phonetic methods, which are usually synthetic, tend to over-emphasize the learning of isolated 
elements of words and of their combination into units; word recognition thus becomes a mechanical process 
and hampers the development of interest in reading. The global or analytic method is to be preferred, 
treating the learning of reading as a means rather than as an end, and teaching by means of units which 
represent coherent ideas. The teaching process should embody four stages: (1) preparation of prospective 
readers; (2) systematic teaching of reading; (3) quick improvement of reading; (4) independent and exten- 
sive reading with various purposes. The teacher should find out the interests and needs of his class, Asa 
preliminary step, the adult should be taught a basic oral vocabulary and the concepts basic to understanding 
reading - he should be able to recognize sounds, meaning and structure of words, and acquire a "first-sight" 
reading vocabulary. During the systematic teaching stage, the material chosen should be related to the 
activities of the students, with easy reading and repetition in the vocabulary. Valuable suggestions are given 
regarding the practices to be followed in the more advanced stages of the process of learning reading. 





(AMERICA) UNITED STATES OF AMERICA 


315. 


Association for Supervision and Curriculum Development. The three R's in the elementary school. 
Washington, National Education Association, 1952, 152 p. $1.50. 

The Association's latest pamphlet on curriculum questions deals with reading, writing and arithmetic as 
an essential unit. Its methods of work are now well established: a small committee sums up current theory 
and practice, secures first-hand accounts of successful methods from teachers all over the United States of 
America, then drafts a text which is submitted to a number of specialists. The present booklet resulting 
from this method is very readable; it is intended for parents and practising teachers, and avoids being too 
technical while presenting the findings of a good deal of modern research. 

The discussion is based on a consideration of child growth - individual and social - which brings out the 
importance of the three R's as well as the conditions under which the child will best learn. A chapter 
entitled "The school helps children to listen, speak and write" deals with methods and procedures for 
developing competency in language. The following chapter on reading emphasizes the réle of reading in 
daily life and advocates such methods as lead to comprehension. The account of methods is general, since 
the authors are more concerned with guiding principles for the whole primary school curriculum than with 
a single "subject". After a third chapter on arithmetic, the argument is resumed that the three R's should 
be taught together in a functional setting arising from and contributing to the children's daily life and acti- 
vities. 





Conference on Reading, University of Chicago, 1952. Improving reading in all curriculum areas. Proceed- 
ings of the Annual Conference on Reading, Vol. XIV, comp. and ed. by William S. Gray. Chicago, Univers- 
ity Press, 1952. 262 p. No price given. 

This report of the Fifteenth Annual Conference on Reading is a summing up of the latest thought on the 
subject in the United States. While closely related to school conditions in the United States of America, the 
report is so exhaustive that it should be a standard reference work for educators in other countries. The 
place of reading in relation to the total school situation and the nature of reading problems are dealt with in 
introductory sections. There follow detailed studies on the several aspects df the problem of improving 
reading, each treated separately for the lowest classes (kindergarten to grade 3), the upper primary (grades 
4 to 6), lower secondary (grades 7 to 9) and upper secondary and higher (grades 10 to 14), "Reading 
problems" are not only those intrinsic to reading, but relate to the place of reading in every part of the 
curriculum (mathematics, social studies and so on), as well as to administrative questions. 





(AUSTRALASIA) AUSTRALIA 


317. 


Australian Council for Educational Research. The approach to reading. Victoria, Melbourne University 
Press, 1952. 19p. (Primary school studies, No.1.) 1s. 4d. 

Following its nation-wide curriculum survey, the ACER has issued a number of pamphlets to serve as 
discussion guides for teachers and students interested in particular problems. The approach to reading 








describes in turn the purposes of reading; the meaning and measurement of reading-readiness; the prepara- 
tory reading period; the two principal approaches, phonic and sentence; the grading of school reading ma- 
terial; and ways in which the teacher may organize his lessons and develop interest. A series of practical 
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questions at the end of the booklet provides students with the opportunity to develop the several questions 
which a brief pamphlet has perforce to deal with summarily. 


(AUSTRALASIA) FIJI ISLANDS 


318. 


319. 


320. 











Adam, R.S. The relationship between age and reading attainment in Fiji schools. Fiji, Department of 
Education, 1953. 23 p. 2s. 6d. . 
A short study of reading problems in the Pacific Islands. Fiji, Department of Education, 1953. 





25 p. 2s. 6d. 

Mr. Adam is the Director of the recently founded Educational Research Institute for Fiji and the Western 
Pacific Territories. His studies are concise, clear and particularly important because they relate to the 
type of educational situation about which scientific data have hitherto been lacking. In the study of reading 
attainment a random sample of 7, 500 Indian and Fijian children was taken and tested for English reading 
comprehension. English is taught orally in the first school year, continues as a subject of instruction 
through the next three years, then becomes the medium of teaching. The age range of pupils in each class 
is very wide - the variation being as much as nine years in the first class. The attainment test scores in 
this investigation were tabulated in two ways - to show the scores for each age group regardless of class 
level; and to show the performance of age groups within each class. The results show that children are 
ready for reading somewhat later than the present curriculum supposes; maximum progress occurs 
between 10 and 12 years; the younger children are at a disadvantage throughout the course. Differences in 
attainment are found between Indian and Fijian pupils and between girls and boys, but not between town and 
country children. 

The study on reading problems is confined to adults, and examines "how well village people read, how 
much they read, what they like to read, and what might be done to help them to read more". An English 
reading ability test was given to 200 people who had left school between 3 and 7 years before, each taking 
the test for the class at which he left school. Resulting scores compared with children's performance 
showed the adults consistently higher. The author remarks: "In underdeveloped areas the value of longer 
schooling is sometimes doubted. There is some evidence here that extra years are not wasted", A further 
investigation was made into reading experience and preferences in one typical village, by house-to-house 
visits, study of book and newspaper sales and the work of a free lending library set up for the purpose. The 
results indicate a great scarcity of reading material; a preference for Fijian over English literature; in 
the latter, a preference for serious material in fairly simple language. Conclusions are drawn as to the 
future policy and action in improving the situation of supply. 


(EUROPE) FRANCE 


Manent, Maurice. L'apprentissage de la lecture. Paris, Presses d'Ile de France, 1952. 47 p. (L' école 
nouvelle frangaise, 7) 100 frs. 

The official primary programme in France stipulates that by the end of his first year at school (between 
6 and 7 1/2 years of age) the child should have acquired the ability to read. What teaching method should be 
used so as to ensure the maximum of success? 

Although favouring the whole-sentence or analytic method, the author has found that not all children in 
this age group reach the stage of spontaneous analysis required by this method. To save time and to achieve 
the end result, M. Manent has devised a "mixed method", involving the learning of a certain number of 
carefully chosen key-words, followed by other words for the purpose of exercise in word analysis. He has 
also constructed certain reading aids to speed up the natural discovery of word elements on the part of the 
child. Finally he stresses the importance of individualized work and suggests ways for training the child 
in silent reading. 





SECTION B 


TEXTBOOKS 


(AFRICA) ALGERIA 


Académie d'Alger. Service des cours d'adultes. Méthode de lecture a l'usage des cours d'adultes. Paris, 
Librairie Nathan, 1952. 68p., illus. No price given. 

Since 1947 the Académie d'Alger has been organizing courses in French for adults and publishing a 
Bulletin de liaison for teachers engaged in this work. The primer is the outcome of suggestions made in the 
Bulletin over the years, and is designed to achieve the double purpose of teaching literacy and teaching 
French. The method emphasizes the study of letters and sounds within the context of words and sentences. 
Each lesson introduces one or two letters or sounds which are printed in green ink throughout the lesson to 
attract the learner's attention. These letters or combinations of letters are introduced by means of key-words, 
each of which is illustrated by a line drawing. The words are therefore studied first by themselves, then put 
together into sentences which may also be illustrated. Then follow phonic drills with syllable combinations, 
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words and sentences. Cursive writing as well as script and capital letters are introduced simultaneously, 
starting with the first lesson, to enable students to learn writing at the same time as reading. Frequent 
revisions are given for forming new words from the known elements. By lesson 10, the text contains four 
sentences, and stories of a full page are reached by the end of the book. The book contains 62 lessons to be 
covered approximately in 6 months, the duration of the course for adults sponsored by the Académie. 


(AFRICA) FRENCH NORTH AFRICA 


321. 


Etudes Sociales Nord Africains. Méthodes d'enseignement a l'usage des nord africains des cours d'adiltes. 
(Cahiers nord africains, no. 29) Paris, 1953. 

A collection of brochures which provide material for teaching adult North Africans (who may be illiterate) 
to speak, read and write French. Two methods are described, and both develop from syllables and words to 
easy sentences and short texts. The first method is embodied in the primer Ali apprend le frangais, by 
Rohet (28 p., illus. 130 francs). The introductory note makes no claim to completeness and urges teachers 
in literacy classes to adapt the material freely, and go beyond the limits of the text. The method is essen- 
tially syllabic, with whole words and sentences constructed from an early stage. Cursive writing is used for 
the first half of the booklet. By the eleventh lesson the reading text, printed in type becomes more important, 
the emphasis being placed on vocabulary building and elementary grammar needed in spoken French, The 
second method is described in a pamphlet entitled Le frangais facile pour les Nord Africains, G. Vignal, 

(8 p., annexes, 110 francs, M.G. Vignol, 42, rue de Mauberge, Paris). This proposes the use of filmstrips 
and discs to ensure visual and auditory learning at the same time. There is some insistence on the rate of 
speaking and listening by the students. In the reading process, the method is syllabic from the outset, with 
whole sentences introduced as soon as possible in conversational form. 

A separate leaflet resumes both methods and recommends that teachers in North African classes should 
combine the two. The final criterion of any method should be "its ability to teach pupils in such a way that 
they not only learn but enjoy learning". 











(AFRICA) GOLD COAST 


322. 


Gold Coast. Vernacular Literature Bureau. Nwomasua Ahyese, /by /Iman Adzesua, Edinburgh, Thomas 
Nelson and Sons / n.d. /29 p. No price given. 
The programme of the Bureau, developed over the past two years, covers the production of reading 

material for adults in the principal Gold Coast languages. 

Of the primers, that in Fante, Nwomasua Ahyese, is representative. It is adapted from the familiar 
Laubach reading charts. The first lesson introduces twelve consonants and one vowel, "a". Each is taught 
by means of a mnemonic drawing and syllabic drills; there follow flash-card exercises in recognition and 
then full sentences made up of words so far learnt. Subsequent lessons introduce the remaining vowels and 
syllabic or word combinations. The primer is printed in large type and illustrated by line drawings. 

Series of follow-up readers have been published in Ewe, Fante and Twi. Each consists of eight booklets 
progressively graded for language difficulty. The contents are of two types: stories from everyday life 
designed to show the advantages of literacy and education and co-operative work in the community; and 
stories from the Bible. 








(AFRICA) LIBERIA 


323. 


Liberia, National Literacy Centre. Grebo primer, by Edwin Gahie Hodge. Monrovia, Literacy House, 
1951. 30 p. No price given. 

Primers in each of the main languages of the country, Grebo, Mano, Vai, Gola, Bassa, Loma, Gio, 
Kpelle, Bandi and Tchien, form the basis of the official literacy campaign. The method of teaching common 
to all these primers is adapted from Dr. Laubach's each-one-teach-one reading charts: the primer is 
designed for both individual and class use by adults; a minimum of training on the part of the teacher is 
assumed; and the lessons extend far enough to introduce all the letters and syllables of the language, without 
providing general and unselected reading texts. 

The Grebo primer may be taken as a sample to describe the grading of material. In the first lesson all 
the consonants are introduced with the vowel "a", each such syllable forming a meaningful word which is 
illustrated; these drawings are not designed to be mnemonics for the written letter. The following lesson 
consists of full sentences made up of the words so far learnt. A similar sequence of illustrated words 
followed by such sentences is used to introduce each of the eight vowels distinguished in the written form of 
the language. The primers vary in size and format. They are produced by roneo and simple offset printing 
methods, with clear illustrations. 

Under the same imprint there are a number of follow-up readers in the several vernaculars. Health 
topics and folk tales form the main contents. In the health readers an original text is prepared in English, 
then translated into each of the other languages. No particular grading of language difficulty is observed. 


























a 
(AFRICA) SUDAN 


324. Sudan. Institute of Education. Publications Bureau. [Literacy materials, / Khartoum, 1948. No price given. 

The materials prepared and published by the Publications Bureau of the Institute of Education include 
two primers, follow-up readers and discussion sheets. They are intended to serve both literacy classes and 
the "each-one-teach-one" method of learning to read and write. 

The synthetic method is used for the first stages of the primer, where groups of letters, selected by 
their similarity in shape, are introduced with mnemonic coloured line drawings. A set of cards with the 
letters on one side and drawings on the other are also provided to help the mastery of the alphabet. Once a 
group of letters is taught, words are formed by presenting three letters side by side and then joining them 
in their cursive form. After the introduction of the alphabet, short illustrated stories are provided with 
exercises to develop reading and writing. Vowelling signs are used throughout. On completing the second 
primer, students take a literacy test and are awarded a certificate. 

The follow-up readers include popular tales, religious stories and instructions, with samples, of how to 
write letters. The discussion sheets provide short narratives with questions to be answered by the reader or 
readers. The type used in these sets is an offset of a handwritten original. 


(AFRICA) UNION OF SOUTH AFRICA 


325. South African Institute of Race Relations. Uvukufunde. Johannesburg, fn, d. / 69 p. No price given, 
Xipembunuso, Johannesburg, 1952, 75 p. No price given. 

Over several years the Adult Education Office of the Institute has experimented with literacy primers in 
the main South African vernacular languages. Drafts were prepared in a roneoed form on foolscap paper, 
the letters being cut by a typewriter with an especially large face and the illustrations drawn directly by hand 
on the wax stencils. This material was used extensively in classes organized by the Institute, and changes 
were made as a result of the teachers! experience. 

Final texts have now been printed in Zulu and Tsonga (the titles listed above) and in Sotho, Xosa and 
other languages. The teaching method is eclectic, with the emphasis on complete sentences and stories. 
The first letter introduced in Tsonga, "m", is combined with all the vowels to form words which can make 
simple sentences. The same pattern, of word drills using new letters, followed by a reading text ona 
single theme, is used throughout the primer. The teaching of reading for comprehension is assisted by the 
use of familiar scenes and events in the reading texts. By the end of 33 lessons these primers have reached 
a fairly advanced level, the result of two factors: the primers are designed for class use by instructors 
who have some training in method; and the rate of progress is intended to maintain adult interest. 





(AMERICA) CHILE 


326, Chile. Direccién General de Educacién Primaria. Secci6n Pedagégica. Gufas metodoldégicas para el uso 
del libro de lectura "Mi tesoro". Santiago de Chile, Talleres Grdficos "La Nacién", 1952. 44 p. illus. 
No price given, 

This teacher's manual corresponds to the primer Mi tesoro, which was prepared for urban schools and 
has been in use in Chile since 1942, with successive editions revised in the light of criticisms and sugges- 
tions coming from school-teachers and inspectors. Official programmes and curricula in Chile advocate the 
use of the global method; the four guides included in this volume therefore follow this method, establishing 
four steps in the process of learning. The purposes of the first step (lasting four weeks) are (1) to adapt the 
child to school environment and (2) to prepare him for learning; the teacher is advised to concentrate on oral 
language and the education of sensorial-motor capacity. Guide No. 2 corresponds to the "global step", also 
lasting four weeks; some of the purposes here are to initiate the child in a fast, fluent and intelligent type 
of reading, to arouse a taste for reading, to promote the capacity of analysis in a natural and spontaneous 
manner, and to introduce writing as "a valuable means of expression and socialization of thought". Guide 
No. 3 covers the first period of the "analytic-synthetic step" that lasts four months, during which texts are 
introduced in order to stress the importance of analysis, with systematic drills to help children to acquire 
the reading and writing mechanism through the mastering of letters and syllables. Guide No.4 covers the 
second period of the “analytic-synthetic step", (four months) during which the acquisition of the reading and 
writing mechanism is integrated by means of total analysis and synthesis. The book is accompanied by three 
charts with phrases, letters and drawings to be cut out and used by the teacher as visual aids in diverse 
phases of teaching. 

The Seccién Pedagégica of the Direccién General de Educaci6n Primaria has published another primer 
for the first year entitled Mitierra, designed for rural schools, with contents inspired by country life; a 
methodological guide accompanies this primer also. 

A book entitled Puerta abierta has been published for the teaching of reading in the second year and 
applies to both urban and rural schools. In the corresponding methodological guide the purpose is stated to 
be: “to give the child a greater mastery of the essential mechanisms of reading". The contents are graded 
for difficulty closely related to the child's life. 
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(AMERICA) GUATEMALA 


327. 


Vargas R., Gonzalo. El buen camino. Guatemala, Departamento y Comité Nacional de Alfabetizacion, 
1950. 110 p. No price given. 

This primer for adults is the second version of Nuevo dia..!, by the same author, which was used in an 
experimental stage in the Guatemalan Literacy Campaign. It has three sections. The first contains material 
for oral language work, exercises to accustom the hand to the main movements for writing, and flash-card 
drills for recognition of letters and numbers. Cursive letters and a closely related form of print script 
are used during the larger part of the primer, and it is basic to the method that reading and writing advance 
together. After the preparatory section the student passes to a series of lessons which introduce letters 
progressively; the method of teaching is synthetic-analytic, whole words and phrases being used wherever 
possible. By the fifth lesson consecutive text is possible and increases proportionately until the end of the 
section. The final part of the primer uses printers' type; there are continuous reading texts, with content 
and illustration drawn from everyday life. 





(AMERICA) HAITI 
328. Gabriel Jean-Frangois, Emmanuel. N-ap li krédl. Port-au-Prince, Unesco, 1950. 60p. No price given. 


329. 


This series of three primers in Creole was prepared in connexion with the pilot project in Haiti, under- 
taken jointly by Unesco and the Government of Haiti. The author is inspired by I. A. Richards' work on 
Basic English; he follows a whole-sentence method combined with syllabic drills. The primer starts with 
sentences, stick-figure illustrations serving as an important aid to reading. Although there is no indication 
of how the vocabulary was chosen, words used in the texts seem to be selected in terms of their frequency 
in daily usage and their simplicity in composition, and many are monosyllabic. New words are repeated in 
a large number of sentences and the progression is gradual. Exercises were also prepared in separate 
booklets for use beside the primer and for practice in writing. The orthography adopted is that developed 
by Dr. Laubach. 

From the same project came another series of readers by Miss Ella Griffin, the Ti-Josef series, anda 
number of follow-up booklets in Creole. 


Haiti. Département du Travail. Service d'éducation ouvriére. Méthdd dé lektu. Nou vlé li. Port-au- 
Prince, 1951. 31 p. No price given. 

This primer in Creole for teaching adults is a fairly typical example of the phonic or synthetic method. 
The first four lessons are devoted to a study of spelling. All the vowels and consonants are given in a table 
on the first page; the first syllable of each line is represented by the picture of an object beginning with 
that sound. The next page gives some 60 detached words of one, two or three syllables, serving as drills 
for the simple combination of consonants and vowels. Following this, the various forms of final syllables 
(ap, an, etc.) are studied; they are first presented in a table, then drilled by isolated words. A text of 
five sentences is found at the end of lesson 4. From there on, each lesson contains a text of increasing 
length. The content is adapted to adult interests and includes such subjects as health and co-operatives. 
The orthography is phonetic. 





(AMERICA) JAMAICA 


330. 





Griffin, Ella W. Our class, a primer for adults. Kingston, Jamaica Social Welfare Commission, 1952. 
27 p. illus. No price given. 

This is the first booklet produced by the Jamaican project for literacy materials, started in 1952 with 
the assistance of a Unesco consultant. The project was undertaken jointly by several agencies: the Jamaica 
Social Welfare Commission, the Education Department, the Extra-mural Department of the University 
College of the West Indies and the Jamaica Agricultural Society. In alla primer, three readers anda 
series of follow-up booklets have been printed and a Materials Production Unit has been established within 
the Education Department of Jamaica to continue the work. 

The primer Our class is a preparatory booklet with enough material for six lessons; the earlier part 
contains the reading text - simple sentences which accompany large line drawings, the vocabulary and 
sentence patterns being carefully selected and graded. The latter part of the primer is devoted to exercises 
on word, phrase and sentence recognition to be used in connexion with each lesson, and planned to hold the 
student's interest. The theme of the booklet is learning to read. A mimeographed teacher's guide accom- 
panies the primer; flash cards are recommended for each new word, and exercises in writing are to begin 
with the second lesson, The first reader, A day with the Gordons, is a 54-page book relating the story of 
a typical Jamaican family. The teaching method is similar to that of the primer, with text at the beginning 
and sentence-building exercises in the second half. Illustrations for this book (and for several others of 
the series) are photographs specially prepared for the purpose, and the reading texts are correspondingly 
realistic. Sentences and words continue to be graded for difficulty, The next reader, Introducing Willie 
Gordon, describes the father of the family in greater detail. Illustrations are still half-tone. By this time 
the emphasis is on rapid reading, and no drills or exercises are included. The booklet Willie saves his 
land completes the series, 
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(AMERICA) MEXICO 


331. 


Summer Institute of Linguistics. CartillaI. Otomi - Estado de México. México, 1951. 24 p. No price 
given. 

The Summer Institute of Linguistics has been working with the Mexican Instituto de Alfabetizacidén para 
Indfgenas Monolingues and the Instituto Nacional Indigenista, to prepare primers, dictionaries and reading 
matter for literacy teaching in Indian languages. As with the other materials, the primers are carefully 
planned, with the collaboration of linguists, ethnologists and teachers. A linguistic and cultural study is 
made of the region so as to determine what dialects are sufficiently alike to be grouped in the same language 
unit with a single set of materials. The study of each language includes phonemics, structure and vocabulary, 
The next step is to establish a suitable alphabet, scientific, and at the same time as close as possible to the 
Spanish alphabet. The teaching methods vary according to the nature and structure of each language, A 
frequency study on the occurrence of sounds is often made with a view to discovering what sounds should be 
embodied in the first lessons of the primer. The contents are always derived from the cultural characteris- 
tics of the region. 

This primer, in one of the dialect units of the Otomi language (spoken in the State of Mexico), may be 
taken as a sample of the monolingual treatment: the student learns to read and write in his own language, 
and is then ready to learn Spanish. Complete sentences are used from the outset, the reading texts being 
illustrated by a large line drawing. At the foot of each page words and phrases are printed in a ruled rec- 
tangle, for use in phonic or word drills. The most effective teaching method would be a combined synthetic- 
analytic one. The difficulty of texts is carefully graded, one or two new symbols being introduced at a time; 
the several tones are dealt with together in relation to particular vowels. 





(AMERICA) UNITED STATES OF AMERICA 


332. 


Gray, William S. [et al. / The new basic readers; guidebook to accompany the three pre-primers. Chicago, 
Scott, Foresman and Co., 1951. 256 p. No price given. 
- The new basic readers; guidebook to accompany the new Fun with Dick and Jane. Chicago, 
Scott, Foresman and Co., 1951. 224 p. No price given. 
The new basic readers; guidebook to accompany the new Our New Friends. Chicago, Scott, 
Foresman and Co., 1952. 256 p. No price given. 

Materials provided in these books are designed to help the teacher set up an effective reading programme 
at three successive levels. The pre-primers are for children who have had some experience of "reading- 
readiness activities" (interpreting a picture story based on familiar childhood activities) but who have not 
actually begun to read. No page introduces more than one new word and no story introduces more than five 
words, either old or new. The Primer book (Fun with Dick and Jane) keeps pace with the child's ability to 
interpret printed symbols by making increased use of verbal text. Printed words begin to tell what is 
happening in addition to what the characters are saying. At Book One Level (Our New Friends) this trend is 
accentuated and the child grows correspondingly in ability to interpret the story through the medium of 
printed words. The pre-primers have a total vocabulary of 58 words, 100 new words are introduced at 
primer level and 177 in Book One, so that the child has a reading vocabulary of 335 words at the completion 
of Our New Friends (homographs and inflectional variants are not included in the total). 

For each programme the teacher's edition includes a Guidebook. A general introduction deals with aims 
and methods of teaching reading at each level, under the following major topics: "Fostering desirable 
attitudes", "Promoting enjoyment of Literature", "Promoting growth in Word Perception", "Promoting 
growth in interpretative skills and abilities", "Bringing Children and Materials Together". There is also 
in each guidebook a section that deals on general lines with lesson plans and presents a sample lesson plan 
in chart form. Shown in parallel columns on the chart are the activities or procedures suggested and the 
skills and understandings that each procedure is intended to develop. Following the general introduction 
there are detailed lesson plans for each story in the three, four and five readers that make up the Pre- 
primer, the Primer and Book One respectively. The same method of presentation is used throughout, each 
lesson plan being divided into four steps that follow one another in logical sequence: "Preparing for Reading", 
“Interpreting the Story", "Extending skills and abilities" and "Extending interests". Each guidebook con- 
cludes with a bibliography listing picture-books and stories to read to children, collections of poems, stories 
and songs, motion picture films, gramophone records, and books for the teacher. There is also an “index 
of skills" for easy reference to passages in the Guidebook where the different reading skills and ways of 
teaching them are dealt with. 




















(ASIA) CEYLON 


333, 





Rao, Srinivasa and Dhamawudena, W.S. Rajarata Potha. Colombo, Unesco/Government of Ceylon Funda- 
mental Education Centre, 1952. 47 p., illus. No price given. - 

This is the first primer in Sinhalese for adults prepared by the fundmental education centre at Hingurah- 
goda as a result of experiments carried out by the centre. The primer contains 24 lessons, each composed 
of a one-page illustration (line drawing in two colours) and one page of text. A sentence (of one word) makes 
up the first lesson; and the sentence method continues throughout the primer. New words are introduced 
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slowly, with numerous repetitions in different contexts. The content of the booklet is related to the 
learner's experience, dealing with better methods for rice cultivation. 


(ASIA) INDIA 


334, 


Madhya Pradesh. Social Education Scheme. Bhasha - Bodhini, Prabesrika. Jabalpur, 1950. 28 p. No 
price given. 

This set forms part of the material prepared by the Social Education Scheme of the State of Madhya 
Pradesh for its campaign to train people to read and write Hindi, and to provide them with a foundation of 
social education. The set consists of a primer, a companion book and a teacher's guide. 

The primer follows the phonic method and introduces one word at a time, accompanied by a picture re- 
presenting the word. Short sentences are formed with that key word and then the learner shifts to the com- 
panion book for further practice. Other letters are then introduced which are similar in shape to these . 
already learnt in the key word, and further words formed from their combination. This method is followed 
throughout the primer, other consonants, vowels and joint letters being introduced progressively. The 
companion book offers short stories at its later stages, all of which have half-tone drawings. The stories 
are intended to stimulate thought and discussion on useful topics such as the danger of wild animals, flies,etc. 

Several types of follow-up material are produced including a serial bulletin and discussion pamphlets for 
use by the teachers. 





(AUSTRALASIA) TRUST TERRITORY OF THE PACIFIC ISLANDS 


335. 


U.S. High Commissioner, Trust territory of the Pacific Islands. Department of Education, Micronesian 


reader series. / Pearl Harbor / 1950- - No price given. 


The preparation of English reading material suited to Micronesian schools was one of the earliest 
projects undertaken by the U.S. High Commissioner's Office after the war. In 1950 three elementary 
readers were produced: Island play, Island family and Two island boys. Island play is used in the first 
months of the first class; intended for practice in both conversation and reading, it introduces a limited 
number of selected words in running text. Illustrations are large, colourful and derived to some extent 
from island life. The text consists of short sentences making consecutive units, and this approach is used 
from the beginning. In Three children, a primer published in 1951, the illustrations and reading appear 
to be still more closely related to the children's environment. The rate of progress (in terms of vocabulary) 
is slower, the method is much the same as that used in earlier primers, and the amount of material is 
greater, presumably to give more practice in reading. 








(EUROPE) FRANCE 


336, 


Tronchére, J. and Tridon, L. Le petit chaperon rouge. Paris, Edition Fernand Nathan, 1952, 2 Vols., 
illus. No price given, 
This reader embodies a mixed teaching method for children, combining comprehension and the acquisi- 
tion of the necessary skills. Nine words are given in the first lesson in a meaningful context, and attention 
is drawn immediately to words analysed later by putting a line around them, and teachers are advised to 
write them on the blackboard so that they become familiar to the children. The word or a part of a word to 
be retained globally is underlined and one such case occurs in the first lesson (bonsoir and soir). Writing 
also begins with the first lesson; suggested exercises include a phrase of three words from which a single 
letter and component strokes are isolated, 
The text is illustrated by line drawings in red and black and the teacher is advised to study the illustra- 
tion with the children and to build up the story before reading the text. 
The following lessons are constructed in the same manner, the words already introduced being repeated 
in different contexts with a few new words added, so that by the end of the seventh lesson there is a total of 
19 words. This is when systematic analysis begins and the syllables studied are immediately combined into 
known or new words. From there on, each lesson contains some exercises of word analysis into syllables. 
The study of the individual letter begins 5 lessons later, and as with the syllables, letters are built up into 
larger units. Two recapitulative tables in the first book (pp. 23 and 33) set out syllables systematically. { 
In the second reader the same method continues, with a progressive increase in the difficulty of the | 
material, The reading texts of the two books are derived from the familiar Red Riding Hood story. The 
teacher is advised to supplement the books with such aids as word-cards for games and drills. 





(EUROPE) GREAT BRITAIN 


337, 





Sullivan, M.E. and Cox, P.M. The Beacon readers; introductory book. London, Ginn, 1951. 32 p. No 
price given, 

The Beacon Readers are simple story-books based upon the child's interests and the vocabulary of the 
home. 

In the Introductory Book the presentation of the material has been guided by the discovery that much 
slow, hesitant, and uncomprehending reading is due to mechanical distraction - or over-emphasis on word 
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or letter units. To eliminate these distractions new material is presented in such a way that the child is led 
to recognize and read the sentence as a whole, afterwards breaking it up into smaller sense-groups. The 
Introductory Book covers the same ground as the Beacon Reading Cards. 





Book One (Fassett, James H. The Beacon readers; book one. London, Ginn, 1951. 60p. No price 
given. ) is based on the assumption that the child has acquired a knowledge of most of the consonants and the 
short sounds of all the vowels, and the ability to recognize 35 simple words. It assumes that two distinct 
lines of teaching have been carried on side by side: (1) drill upon lists from the phonetic chart provided 
in the teachers' manual accompanying the series, and (2) the reading of simple lessons by the look and say 
method. The text introduces an increasing number of easy phonetic words, already taught as "sight words", 
calling more and more on the child's power of sounding, as he masters successive phonic steps. The 
teacher is directed to continue with separate drill in phonics and to devote as much time to a study of the 
word lists (provided at the back of the book) as is given to the reading lesson. 

The Teachers' Manual (Grassam, E.H. and Morss, R.D. The Beacon readers (original approach); 
teachers' manual. 2nd ed. London, Ginn, 1952. 128 p. No price given.) offers guidance and assistance 














in the teaching of reading, based on a wide range of classroom experience, and deals with the basic activi- 
ties underlying the act of reading, especially with regard to its interpretative and mechanical elements. 


(EUROPE) ITALY 


338. Pozzi, Amalia, Carpanini, Lina and Pino, Rosa. Fior da fiore. / Milano, Fratelli Fabbri Editori, Corso 


Concordia, 14, n. d. / 4 Vols., illus. Vol.1, 480 lire; Vol. 2, 400 lire; Vol.3, 450 lire; Vol. 4, 380 lire. 

This is a series of readers for the four first years of elementary school. The primer follows the 
synthetic method: starting with an illustrated alphabet, it introduces the vowels and diphthongs, and then 
the consonants, following the same procedure of illustrating each letter by an ordinary object or being. 
From the first pages words are formed with the known letters and after page 15 short sentences are pre- 
sented. In most of the lessons there are phrase completion exercises and in page 82 there are exercises in 
the formation of plurals. Until page 84 the text is printed in 40, 32, 24 point type. From page 85 to 128 
there is a series of follow-up reading texts related to situations or stories familiar to Italian children; the 
type is 18 point. From the beginning elementary notions of arithmetic are included in the text. Cursive 
and print-script letters are used; the illustrations are pleasantly coloured and occupy approximately fifty 
per cent of each page. Two loose leaves are included in the first book with cut-out letters for preparatory 
reading games. 

The second book contains a series of reading texts related to the environment of the Italian child or 
derived from folk tales; the order is related approximately to the seasons of the year. Type size is 18 
point and the proportion of illustrations is less than in the first book (one every 4 pages). The third and 
fourth books follow the same pattern, with a smaller interspacing and a decrease in the proportion of illus- 
trations. The series lacks instructions for the teacher and there is no mention of a manual or methodologic- 
al guide for its use. 


(MIDDLE EAST) EGYPT 


339, 





Egypt. Ministry of Education. al-Mutala'ah al-'arabiyah li-mukafahat al-ummiyah, Cairo, 1950-51. 
No price given. 

A set of literacy books, prepared by a special committee of the Egyptian Ministry of Education, for the 
campaign launched to eradicate illiteracy in accordance with Law 110 of 1944. After several years' use 
the books were revised in 1950 in the light of field experiences. They are used in literacy classes under 
the supervision of a teacher. 

The set is intended to provide reading matter appealing to the adult learner yet simple in meaning. 
The introductory stage of the primer, which follows a synthetic-analytic method, is presented in a uniform 
script using the non-cursive initial forms of the letters. Vowelling signs are used all through, though their 
introduction is gradual. The primer starts with the introduction of phrases, composed of two or three 
words, each with an illustration next to each phrase from which the learner may infer the meaning. The 
letters are introduced in groups of twelve and once the alphabet is completed, the presentation changes to 
the cursive written type using the initial, medial and final forms of the letters. 

The follow-up readers have fewer illustrations and contain stories of country life, verses from the 
Koran, and poems of a popular character, often containing a moral. Most of the lessons include short 
writing and dictation exercises. 
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UNESCO COUPONS 


We should like to draw the attention of our readers to this scheme, which may enable 
them to purchase materials listed in this periodical. Because it is often difficult to 
send money, from country to country for the purchase of books, films, laboratory equip- 
ment, etc., Unesco has created a sort of international currency, the UNESCO COUPON. 
These coupons enable schools, universities, teachers and students in many parts of 
the world to buy freely the materials which they need for study and research, 


UNESCO COUPONS can be used to buy: 


books the following categories of educa- various categories of scientific 
periodicals tional films: material for education and research, 
such as: 
photocopies (a) screening prints and duplicate 
prints optical instruments, balances and 


microfilm copies 


. ducts (b) original negative and duplicate weights 
Gs reproductions negatives laboratory glass-ware 
charts, globes, maps , , ; 
: as well as electrical measuring instruments 
sheet music , , 
(c) 16 mm. raw film for printing the analytical and clinical testing 
gramophone records above categories of films apparatus, etc. 


The UNESCO COUPON SYSTEM operates in the following 32 countries: 


AUSTRIA GERMANY LAOS UNION OF SOUTH 
BELGIUM HUNGARY NETHERLANDS AFRICA 

BURMA INDIA NEW ZEALAND 

CAMBODIA INDONESIA PAKISTAN UNITED ENGDON 
CANADA IRAN SWEDEN UNITED STATES 
CEYLON IRAQ SWITZERLAND OF AMERICA 
CZECHOSLOVAKIA ISRAEL SYRIA 

EGYPT ITALY THAILAND VasT-nan 
FRANCE JAPAN TURKEY YUGOSLAVIA 


Non-self-governing territories may obtain coupons through their administering countries. 


Detailed information on the use of UNESCO COUPONS is contained in the follow- 
ing explanatory leaflets: 
THE UNESCO BOOK COUPON 
THE UNESCO FILM COUPON 
THE UNESCO COUPON FOR SCIENTIFIC MATERIAL 


The leaflets may be obtained upon request from the: 


UNESCO COUPON OFFICE 
19, avenue Kléber, 


PARIS XVP - FRANCE 











UNESCO PUBLICATIONS : 


ARGENTINA 
Editorial Sudamericana,S.A., 
Alsina 500, 
BUENOS AIRES. 


ASSOCIATED STATES OF 
CAMBODIA, LAOS AND 
VIET-NAM 

Librairie Nouvelle, 

A. Portail, 

Boite Postale 283 

SAIGON 


Sub-depot: 
K. Chantarith, CCR., 
38 rue Van Vollenhoven, 
PHNOM-PENH,. 


AUSTRALIA 
Oxford University Press, 
346 Little Collins Street, 
MELBOURNE, 


AUSTRIA 
Wilhelm Frick Verlag, 
27 Graben, 
VIENNA I, 


BELGIUM 
Librairie Encyclopédique, 
7 rue du Luxembourg, 
BRUSSELS IV. 


BOLIVIA 
Libreria Selecciones, 
Ave. 16 de Julio 216, 
LA PAZ. 


BRAZIL 
Livraria Agir Editora, 
Rua Mexico 98-B, 
Caixa Postal 3291, 
RIO DE JANEIRO. 


CANADA 
University of Toronto Press, 
TORONTO. 


CEYLON 
The Lake House Bookshop, 
The Associated Newspaper 
of Ceylon Ltd., 
COLOMBO I. 


CHILE 
Libreria Lope de Vega, 
Calle Estado 54, 
SANTIAGO. 


COLOMBIA 
Emilio Royo Martin, 
Carrera 9a, 1791, 
BOGOTA. 


COSTA RICA 
Trejos Hermanos, 
Apartado 1313, 
SAN JOSE. 


CUBA 
Unesco Centro Regional en 
el Hemisfero Occidental, 
Calle 5 No. 306 Vedado, 
Apartado 1358, 
HAVANA. 


CYPRUS 
M. E. Constantinides, 
P.O. Box 473, 
NICOSIA. 


CZECHOSLOVAKIA 
Artia, 


30, Ve Smetkach, PRAGUE II. 


DENMARK 
Ejnar Munksgaard Ltd., 
6 Né@rregade, 
COPENHAGEN K. 
ECU ADOR 
Casa de la Cultura Ecuato- 
riana, ave. 6 de Diciembre, 
332, QUITO. 
EGYPT 
La Renaissance d’Egypte, 
9 Adly Pasha Street, CAIRO. 
FINLAND 
Akateeminen Kirjakauppa, 
2 Keskuskatu, HELSINKI. 
FORMOSA 
The World Book Co., 
99 Chungking Road, 
lst Section, TAIPEH. 
FRANCE 
Unesco Bookshop, 
19 Av. Kléber, PARIS 164 
GERMANY 
Unesco Vertrieb fiir Deutsch- 
land, R. Oldenbourg, 
MUNICH. 


GREECE 
Elefthdroudakis, 
Librairie Internationale, 
ATHENS. 
HAITI 
Librairie“A la Caravelle? 
rue Roux, 
Boite Postale III-B, 
PORT-AU-PRINCE. 
HUNGARY 
Kultura, P.O. Box 149, 
BUDAPEST 62, 
INDIA 
Orient Longmans Ltd., 
Indian Mercantile Chamber, 
Nicol Road, 
BOMBAY. 
17 Chittaranjan Ave, 
CALCUTTA. 
36-A Mount Road, 
MADRAS, 
Sub-depots: 
Oxford Book & Stationery Co., 
Scindia House, 
NEW DELHI, 
Rajkamal Publications Ltd., 
Himalaya House, 
Hornby Road, 
BOMBAY I. 


{NDONESIA 
G.C.T. Van Dorp & Co. 
Djalan Nusantara 22, 
JAKARTA. 


IRAQ 
McKenzie’s Bookshop, 
BAGHDAD. 

ISRAEL 
Blumstein’s Bookstores Ltd., 
35 Allenby Road, TEL AVIV. 


ITALY 
Libreria Commissionaria, 
G.C. Sansoni, 
via Gino Capponi 26, 
Casella postale 552, 
FLORENCE. 

J AMAICA 
Sang ster's Book Room, 
99 Harbour Street, 
KINGSTON. 
Knox Educational Services, 
SP ALDINGS. 


JAPAN 
Maruzen Co., Inc., 
6 Tori Nichome, 
Nihonbashi, 
TOKYO, 
JORDAN 
joneee I. Bahous & Co., 
arul-Kutub, 
Salt Road, AMMAN. 
LEBANON 
Librairie Universelle, 
Avenue des Frangais, 
BEIRUT. 
LUXEMBOURG 
Librairie Paul Bruck, 
50 Grand-Rue, 


MADAGASCAR 
La Librairie de Madagascar, 
TANANARIVE. 


MALAYAN FEDERATION 
AND SINGAPORE 

Peter Chon - Co., 

P.O. Box 135 

SINGAPORE. 
MALTA 

Sapienza’s Library, 

26 Kingsway, VALLETTA. 
MEXICO 

Difusora de las Publicaciones 

de la Unesco, 

127 Avenida Ejido, Esc. 401 

MEXICO, D.F. 
NETHERLANDS 

N.V. Martinus Nijhoff, 

Lange Voorhout 9, 

THE HAGUE. 


NEW ZEALAND 
Unesco Publications Centre, 


7 De Lacy &., DUNEDIN, N.E.2. 


NIGERIA 
C.M.S. Bookshop, 

P.O. Box 174, 
LAGOS. 

NORWAY 
A/S Bokhjérnet, 
Stortingsplass 7, 

OSLO. 

PAKISTAN 

Ferozsons, 
60 The Mall, 
LAHORE, 
McLeod Road, 
KARACHI, 

35 The Mall, 
PESHAWAR. 

PANAMA 

hanes Internacional de 
Publicaciones, 

Apartado 2052, 

Plaza de Arango No. 3, 

PANAMA R.P. 

PERU 
Libreria Internacional del 
Peru S.A., 

Apartado 1417, 
LIMA, 

PHILIPPINES 
Philippine Education Co.,Inc., 
1104 Castillejos, Quiapo, 
MANILA, 

PORTUGAL : 
Publicagdes Europa-América 
Ltda., 

4 rua da Barroca, 
LISBON. 

PUERTO RICO 
Pan-American Book Co., 
SAN JUAN 12, 


NATIONAL DISTRIBUTORS 


SENEGAL 
Librairie « Tous les livres», 
30, rue de Thiong, 
DAKAR. 

SPAIN 
Aguilar, S.A. de Ediciones, 
Juan Bravo 38, 
MADRID. 

SURINAM 
Radhakishun & Co.,Ltd., 
(Book Dept.), 
Watermolenstraat 36, 
Paramaribo, 

SWEDEN 
A/B C.E. Fritzes Kungl., 
Hovbokhandel, 
Fredsgatan 2, 
STOCKHOLM 16. 


SWITZERLAND 
Librairie de l’Université S.A., 
Case postale 72, 
FRIBOURG. 
Europa voing 
Ramistrasse 
ZURICH. 
SYRIA 
Librairie Universelle, 
DAMASCUS. 
TANGIER 
Centre International, 
54 rue du Statut. 
THAILAND 
Suksapan Panit, Arkarn 9, 
Rajdamnem Avenue, 
BANGKOK, 
TUNISIA 
saraee Aghlébite, 
Grand-Rue, 
Postal address: 
KAIROUAN, 
TURKEY 
Librairie Hachette, 
469 Istiklal Caddesi, Beyoglu, 
ISTAMBUL, 
UNION OF BURMA - 
Burma Educational Bookshop, 
551-3 Merchant Street, 
P.O. Box 222, 
RANGOON, 


UNION OF SOUTH AFRICA 
Van Schaik’s Bookstore 
(Pty) Ltd., P.O. Box 724, 
PRETORIA. 

UNITED KINGDOM AND 

N. IRELAND 
H.M. Stationery Office, 

P.O. Box 5 69, 
LONDON S.E.1. 


UNITED STATES OF AMERICA 
Columbia University Press, 
2960 Broadway, 

NEW YORK 27, N.Y. 


URUGUAY 
Unesco Centrv de Co-operacién 
Cientifica para América Latina, 
Bulevar Artigas 1320, 
MONTEVIDEO, 

VENEZUELA 
Libreria Villegas Venezolana, 
Madrices a Marrdn, 28, 
C ARACAS. 

YUGOSL AVIA 
Jugoslovenska Knjiga, 
Terazije 27/Il, 
BELGRADE. 


B.P. 2, 








